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International School Rheintal Guiding Statements
ISR Vision

ISR will be the school of choice in the Alpen Rheintal region providing a high quality
international education in English for students from Kindergarten to Grade 12,
inspiring international-mindedness, academic and personal excellence and
responsible engagement.
(November 2014)

ISR Mission Statement

ISR is a supportive, challenging and child-centered environment. We encourage
each student to reach his or her potential whilst promoting international mindedness,
empathy and life-long learning. Through teamwork and individual endeavours,
members of the school community should
● Respect and take responsibility for themselves,
others and the environment
● Appreciate and respect diversity
● Think critically
● Reflect thoughtfully
● Communicate effectively
● Celebrate success.
(November 2014)

School Philosophy and Objectives

The International School Rheintal provides a high quality educational programme in
English for students from Kindergarten to Grade 12 designed to meet their
intellectual, physical, social and emotional needs. The school aims to:
● Challenge and support students to reach their full potential.
● Encourage students to think for themselves and acquire the skills, knowledge
and understanding necessary for effective lifelong learning.
● Provide a challenging intellectual programme for exploring the academic
disciplines from a global and local perspective.
● Offer a student-centered, welcoming environment which fosters an
enjoyment of learning and where student achievements are celebrated.
● Nurture and appreciate a diversity of languages and cultures as a way of
knowing.
● Guide students to show concern for themselves, for others, for the
community and for the environment.
● Develop in its students a lasting commitment to international understanding
and responsibility.
● Cultivate respect, tolerance and acceptance of others.
Encourage students to strive to be thinkers, communicators and risk takers who are
inquiring, knowledgeable, principled, open-minded, caring, balanced and reflective.
(November 2012)
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International-mindedness at ISR

The ISR community aims to be mindful, to be aware, respectful and appreciative of
ourselves, of others and the diversity of all cultures and environments.
Through empathy, openness, inquiry, knowledge, thought, communication, care,
courage, reason, reflection and principled action, our community and its members
strive to understand the complexity and diversity of human interactions within and
between cultures and environments.
The aim of our programs at ISR is to develop compassionate and active individuals
who, recognizing their common humanity and shared guardianship of the planet,
engage responsibly to create a better and more peaceful world.
(February 2015)

IB Mission Statement

The International Baccalaureate aims to develop inquiring, knowledgeable and caring
young people who help to create a better and more peaceful world through
intercultural understanding and respect. To this end the organization works with
schools, governments and international organizations to develop challenging
programmes of international education and rigorous assessment. These programmes
encourage students across the world to become active, compassionate and lifelong
learners who understand that other people, with their differences, can also be right.

Global Citizenship

Global citizens are students making use of the IB Learner Profile and the IB Global
contexts.
A Global Citizen is someone who
●
●
●
●
●
●
●

Can see what are important ideas and problems for all people worldwide, not
just where their home is
Can understand that they are a part of the whole world population and
should play a part to help others
Understands that different ideas and ways of doing things (eg languages)
around the world, can be valuable to them
Knows that they are a part of the whole world and everyone is linked in some
way
Raises awareness and acts against any unfair treatment of other people
Knows about world problems and acts to improve these in their own
community
Believes that they can take action to make a better world for themselves and
others in the future
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IB PYP Curriculum Model
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The IB Learner Profile
The aim of all IB programmes is to develop internationally minded people who, recognizing
their common humanity and shared guardianship of the planet, help to create a better and
more peaceful world.
As IB learners, we strive to be:
Inquirers
We nurture our curiosity, developing skills for inquiry and research. We
know how to learn independently and with others. We learn with
enthusiasm and sustain our love of learning throughout life.
Knowledgeable

We develop and use conceptual understanding, exploring knowledge
across a range of disciplines. We engage with issues and ideas that have
local and global significance.

Thinkers

We use critical and creative thinking skills to analyse and take responsible
action on complex problems. We exercise initiative in making reasoned,
ethical decisions.

Communicators

We express ourselves confidently and creatively in more than one
language and in many ways. We collaborate effectively, listening carefully
to the perspectives of other individuals and groups.

Principled

We act with integrity and honesty, with a strong sense of fairness and
justice, and with respect for the dignity and rights of people everywhere.
We take responsibility for our actions and their consequences.

Open-minded

We critically appreciate our own cultures and personal histories, as well as
the values and traditions of others. We seek and evaluate a range of
points of view, and we are willing to grow from the experience.

Caring

We show empathy, compassion and respect. We have a commitment to
service, and we act to make a positive difference in the lives of others and
in the world around us.

Risk-takers

We approach uncertainty with forethought and determination; we work
independently and cooperatively to explore new ideas and innovative
strategies. We are resourceful and resilient in the face of challenges and
change.

Balanced

We understand the importance of balancing different aspects of our
lives—intellectual, physical and emotional—to achieve well-being for
ourselves and others. We recognize our interdependence with other people
and with the world in which we live.

Reflective

We thoughtfully consider the world and our own ideas and experience. We
work to understand our strengths and weaknesses in order to support our
learning and personal development.

The IB learner profile represents 10 attributes valued by IB World Schools. We believe these
attributes, and others like them, can help people become responsible members of local,
national and global communities.
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The Primary Years Programme (PYP )

The PYP Curriculum Framework The PYP curriculum framework is uniquely
adaptable to state and national standards. Guided by six transdisciplinary themes of
global significance, students deepen their learning by developing their conceptual
understandings; strengthening their knowledge and skills across and beyond subject
areas. The essential elements - knowledge, skills, concepts, dispositions
and action are intrinsically related and connected components of PYP that
allows our schools to build relevant curriculum that educate the whole
child and make them life-long learners, these together with the acquisition
of the learner profile leads to the development of International
mindedness.
An aim of the PYP is to create a transdisciplinary curriculum that is engaging,
relevant, challenging and significant for learners in the 3–12 age range. In
developing a curriculum of international education for primary school students, the
PYP definition of curriculum is broad and inclusive. The IB believes that:
• all students should be supported to participate in the programme to the fullest
extent possible
• the school’s curriculum includes all those student activities, academic and
non-academic, for which the school takes responsibility, since they all have an impact
on student learning.
A PYP school needs to demonstrate that all teaching and learning for which it is
responsible is seen as an interpretation of the PYP in action. The influence of the PYP
is pervasive within a school and has an explicit impact on all aspects of the
functioning of the school community. The school community needs to accept that the
effect of the PYP will be systemic and all encompassing, so that change takes place
within the school for the betterment of all students. One of the aims of the PYP is to
ensure that students experience coherence in their learning, regardless of which
teacher has responsibility for them at any particular point in time.

At the heart of the PYP curriculum is “ Agency” - where students have voice, choice
and ownership for their own learning. When students have agency, the relationship
between the teacher and students become a partnership. Students with a strong
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sense of self-efficacy bring a stronger sense of agency to the learning community.
The learning community supports agency and fosters self-efficacy. The PYP
framework supports the symbiotic relationship between the learner, learning and
teaching and the learning community. Transdisciplinarity serves as an
organizing principle for the written, taught, and assessed curriculum within learning
and teaching. The intended output of the PYP framework and curriculum model is an
educational experience that is coherent in all its aspects.

Elements of the PYP framework
A transdisciplinary education allows us to establish links between persons, facts,
images, representations, fields of knowledge and action and to discover the learning
during our entire life. Organized around transdisciplinary themes of personal and
societal significance, explored collaboratively by the students and teachers, and
supported by the learning community and rigorous approaches to learning and
approaches to teaching, the PYP framework:
• inspires a coherent educational experience that is broad, balanced and holistic
• incorporates the needs and developmental stages of students
• considers the knowledge, conceptual understandings, skills and dispositions
students need to engage in a changing world
• embraces the principles of an equitable education.
In the PYP a balance is sought between acquisition of essential knowledge and skills,
development of conceptual understanding, demonstration of the dispositions, and
taking of responsible action. In terms of achieving this balance, the essential
elements of the curriculum are emphasized. They are shown in the figure below:
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Connecting the learner
By design, the language and intent of the transdisciplinary themes encourage students to
share their voices and to explore their common ground collaboratively, from the multiple
perspectives of their individual experiences and backgrounds. This sharing of experience
increases students’ awareness of, and sensitivity to, the experiences of others beyond the
local or national community. Unplanned and planned access to learning and content are now
given the same status, hence promoting learning that is more learner-centric and more
accessible to them (Beane 1995). In highlighting the importance of student voice, the PYP
transdisciplinary model upholds the belief that students are better served when we support
knowledge as a socially constructed process rather than an end goal, fixed and universal.

Connecting learning and teaching
By design, PYP inquiry and concept-based learning align neatly with, and contribute
to, the transdisciplinary model. Supported by the subject scope and sequence
guidance and the key programme elements, the transdisciplinary themes provide the
means for students and members of the learning community to engage in genuine
dialogues. Emerging through the inquiry process, these dialogues bridge subject
knowledge and individual and collective experiences to articulate new visions and
solutions for a more peaceful world. Specifically, students and teachers engage with:
• the programme of inquiry—the structure that articulates loosely what, when and
how to explore the transdisciplinary themes from 3–12 years
• concepts that have relevance across, between and beyond the subjects and that
connect a wide ranging knowledge to arrive at conceptual understandings
• the approaches to learning and approaches to teaching that are crucial for
exploring subject knowledge in context with the transdisciplinary themes
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• the opportunities to reflect and take action to enhance individual and collective
understanding and learning or to address local and/or global challenges.

Connecting the learning community
The value of transdisciplinary learning is the integration of knowledge and
experiences from different participants, disciplines and perspectives, and not merely
those of any single individual. Transdisciplinarity calls for a collaborative,
community-based approach to resolving issues, and to considering opportunities
centred on common themes. Transdisciplinary learning is about the human subject,
namely students, teachers, members of the wider learning community and the
“emotional relations between them and the object of knowing …” Many of the
transdisciplinary themes, such as “Sharing the planet”, “Where we are in place and
time” and “How we express ourselves”, signal a shared responsibility and invite
communities to act based on collectively shared values and norms. Through the
learning community, the PYP connects with the heritages of the host countries and
with the principles of human development on which it is based. This sense and role
of community in learning and teaching is a universal asset, particularly towards
developing internationally minded individuals.

PYP at ISR

The curriculum in the Primary section of ISR is the Primary Years Programme (PYP)
from the International Baccalaureate (IB). The IB PYP is a curriculum framework
designed for students aged 3-12. It focuses on the development of the whole child
as an inquirer, both in the classroom and in the world outside. It is defined using
the five essential elements of the PYP: six transdisciplinary themes of global
significance, explored using knowledge and skills derived from six subject areas, with
a goal of provoking student initiated action. The curriculum is concept driven with a
powerful emphasis on inquiry-based learning. The learning of PYP students is
assessed using a continuum within the subject areas, this continuum is referred to as
the PYP Learning Phases.
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We have put together this programme booklet to help explain the PYP curriculum. If
you have further questions, please do not hesitate to contact the PYP Coordinator or
the classroom teacher at any time.

ISR Curriculum
The PYP definition of curriculum consists of three interrelated components. In
keeping with the PYP commitment to inquiry, these three components are expressed
in the form of the following three open-ended questions, each of which compels
teachers to think deeply about their own practice with regard to student learning.
What do we want
to learn?

We will identify what is worth knowing. Our curriculum is
based upon the Essential Elements that can be found below.

How best will we
learn?

We will use theory and application of good classroom practice.
All students’ learning needs are met through differentiated
teaching.

How will we know
what we have
learned?

We will use theory and application of effective assessment.
The learning phases are used to ensure that all standards and
objectives for each age level are being met.

(Making the PYP Happen, IB 2009)

What do we want the students to learn?
Essential Elements of the Written PYP Curriculum
Knowledge

Concepts

Knowledge means that the significant, relevant content that we wish
the students to explore and know about will be taken into
consideration, including their prior experience and understanding.
Concepts include the powerful ideas that have relevance within the
subject areas, but also transcend them. Students must explore and
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Skills

Action

re-explore each in order to develop a coherent, in-depth
understanding.
Skills refer to the capabilities that the students need to demonstrate to
succeed in a changing, challenging world. These may be either
disciplinary or transdisciplinary in nature.
Students demonstration deeper learning and dependable behaviour
through responsible action; a manifestation in practice of the other
essential elements.

Knowledge in the PYP
Students inquire into, and learn about, the following globally significant issues in the
context of units of inquiry, each of which addresses a central idea relevant to a
particular transdisciplinary theme. Lines of Inquiry are identified in order to explore
the scope of the Central Idea for each unit.
PYP Transdisciplinary Themes
Who we are
An inquiry into the nature of the self; beliefs and values; personal,
physical, mental, social and spiritual health; human relationships
including families, friends, communities, and cultures; rights and
responsibilities; what it means to be human.
Where we
An inquiry into orientation in place and time; personal histories;
are in place
homes and journeys; the discoveries, explorations and migrations of
and time
humankind; the relationships between and the interconnectedness of
individuals and civilizations, from local and global perspectives.
How we
An inquiry into the ways in which we discover and express ideas,
express
feelings, nature, culture, beliefs and values; the ways in which we
ourselves
reflect on, extend and enjoy our creativity; our appreciation of the
aesthetic.
How the
An inquiry into the natural world and its laws; the interaction
world works
between the natural world (physical and biological) and human
societies; how humans use their understanding of scientific
principles; the impact of scientific and technological advances on
society and on the environment.
How we
An inquiry into the interconnectedness of human-made systems and
organize
communities; the structure and function of organizations; societal
ourselves
decision-making; economic activities and their impact on humankind
and the environment.
Sharing the
An inquiry into rights and responsibilities in the struggle to share
planet
finite resources with other people and with other living things;
communities and the relationships within and between them; access
to equal opportunities; peace and conflict resolution.

PYP Key Concepts
Central to the philosophy of the PYP is the principle that purposeful, structured
inquiry is a powerful vehicle for learning that promotes meaning and understanding,
and challenges students to engage with significant ideas. Hence in the PYP there is
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also a commitment to a concept-driven curriculum as a means of supporting that
inquiry.

PYP key concepts and related questions
Form
Key question
Definition

Rationale

Examples of
related concepts

Key question
Definition
Rationale

Examples of related
concepts

Key question
Definition

Rationale

Examples of related
concepts

What is it like?
The understanding that everything has a form with
recognizable features that can be observed, identified,
described and categorized.
This concept was selected because the ability to observe,
identify, describe and categorize is fundamental to human
learning within and across all disciplines.
Properties, structure, similarities, differences, pattern, etc.

Function
How does it work?
The understanding that everything has a purpose, a role or a
way of behaving that can be investigated.
This concept was selected because the ability to analyse
function, role,
behaviour and the ways in which things work is fundamental
to learning within and across all disciplines.
Behaviour, communication, pattern, role, systems, etc.

Causation
Why is it like it is?
The understanding that things do not just happen, that there
are causal relationships at work, and that actions have
consequences.
This concept was selected because of the importance of
prompting students to ask “Why?” and of helping them to
recognize that actions and events have reasons and
consequences. The analysis of causal relationships is
significant within and across all disciplines.
Consequences, sequences, pattern, impact, etc.
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Key question
Definition
Rationale

Examples of
related concepts

Key question
Definition

Rationale

Examples of
related concepts

Key question
Definition

Rationale

Examples of
related concepts

Change
How is it changing?
The understanding that change is the process of movement
from one state to another. It is universal and inevitable.
This concept was selected, not only because it is such a
universal feature of all existence, but also because it has
particular relevance to students developing
international-mindedness who are growing up in a world in
which the pace of change, both local and global, is
accelerating.
Adaptation, growth, cycles, sequences, transformation, etc.

Connection
How is it connected to other things?
The understanding that we live in a world of interacting
systems in which the actions of any individual element affect
others.
This concept was selected because of the importance of
appreciating that nothing exists in a vacuum but, rather, as an
element in a system; that the relationships within and among
systems are often complex, and that changes in one aspect of
a system will have consequences, even though these may not
be immediately apparent; that we must consider the impact of
our actions on others, whether at the immediate, personal
level or at the level of far-reaching decisions affecting
environments and communities.
Systems, relationships, networks, homeostasis,
interdependence, etc.

Perspective
What are the points of view?
The understanding that knowledge is moderated by
perspectives; different perspectives lead to different
interpretations, understandings and findings; perspectives may
be individual, group, cultural or disciplinary.
This concept was selected because of the compelling need to
develop in students the disposition towards rejecting simplistic,
biased interpretations, towards seeking and considering the
points of view of others, and towards developing defensible
interpretations.
Subjectivity, truth, beliefs, opinion, prejudice, etc.
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Key question
Definition

Rationale

Examples of
related concepts

Responsibility
What is our responsibility?
The understanding that people make choices based on their
understandings, and the actions they take as a result do make
a difference.
This concept was selected because of the need to develop in
students the disposition towards identifying and assuming
responsibility, and towards taking socially responsible action.
This concept is directly linked to the action component, one of
the essential elements in the PYP curriculum.
Rights, citizenship, values, justice, initiative, etc.

Approaches to Learning
The search for understanding is central to the beliefs and practices of the PYP.
However, the emphasis on the development of conceptual understanding does not
preclude recognition of the importance of developing skills. The construction of
meaning and understanding is complemented by the student’s ability to acquire and
apply a range of skills. These skills are best developed in the context of authentic
situations such as those offered through the PYP units of inquiry.
Within their learning throughout the programme, students acquire and apply a set of
transdisciplinary skills: social skills, communication skills, thinking skills, research
skills and self-management skills (see the chart below). These skills are valuable,
not only in the units of inquiry, but also for any teaching and learning that goes on
within the classroom, and in life outside the school.
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PYP Approaches to Learning
Categories

Thinking skills

Sub-skills

●
●
●
●

Research skills

●

●
●

Communication
skills

●
●

●

Critical-thinking skills (analysing and
evaluating issues and ideas)
Creative-thinking skills (generating novel
ideas and considering new perspectives)
Transfer skills (using skills and knowledge in
multiple contexts)
Reflection/metacognitive skills
((re)considering the process of learning)

Information-literacy skills (formulating and
planning, data gathering and recording,
synthesizing and interpreting, evaluating and
communicating)
Media-literacy skills (interacting with media
to use and create ideas and information)
Ethical use of media/information
(understanding and applying social and
ethical technology)

Exchanging-information skills (listening,
interpreting, speaking)
Literacy skills (reading, writing and using
language to gather and communicate
information)
ICT skills (using technology to gather,
investigate and communicate information)
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Social skills

●

●

Self-management
skills

●
●

Developing positive interpersonal
relationships and collaboration skills (using
self-control, managing setbacks, supporting
peers)
Developing social-emotional intelligence

Organization skills (managing time and tasks
effectively)
States of mind (mindfulness, perseverance,
emotional management, self-motivation,
resilience)

Action in the PYP
Action, the core of student agency, is integral to the Primary Years Programme (PYP)
learning process and to the programme’s overarching outcome of
international-mindedness. Through taking individual and collective action, students
come to understand the responsibilities associated with being internationally minded
and to appreciate the benefits of working with others for a shared purpose. When
students see tangible actions that they can choose to take to make a difference, they
see themselves as competent, capable and active agents of change (Oxfam 2015).
Initiated by students, PYP action is authentic, meaningful, mindful, responsible and
responsive. Action could be:
●
●
●
●
●

a change in attitude
a consideration or plan for action in the future
a demonstration of responsibility, or of respect for self, others and the
environment
a commitment to leading or participating in a youth advocacy group
an engagement in school decision-making or an expression of support in
community, local and global decision-making.

Action might come in the form of p
 articipation, advocacy, social justice, social
entrepreneurship or life choices. The following table presents examples of how
students take personal and collective action as part of their learning, both within and
beyond school (in response to local and global challenges and opportunities.)
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This action will extend the student’s learning, or it may have a wider social impact,
and will clearly look different within each age range. PYP schools can, and should,
meet the challenge of offering all learners the opportunity and the power to choose
to act; to decide on their actions; and to reflect on these actions in order to make a
difference in and to the world.

Action is:

●

Action is connected to agency, the learner profile and
international-mindedness.
● Action is student-initiated and can be individual and collective.
● Action is authentic, meaningful and mindful.
● Action can happen at any time; it can be short or long term, revisited
or ongoing.
● Action is supported by the learning community.
● Demonstrations of action include participation, advocacy, social
justice, social entrepreneurship, or lifestyle choices.

Action as a result of the learning may not be witnessed by the teacher and often
happens beyond the classroom. An example of this happening at home could be:
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A parent reports to a teacher that her 4-year-old child has taken action at home,
after having been on a school excursion to a recycling station/sewage treatment
plant/centre.
Conversation afterwards between the teacher and parent:
Parent:
Teacher
:
Parent:

Teacher
:

On your trip did the children learn about water conservation?
It was one component of our investigations. Why do you ask?
Because during the weekend I was starting the shower for my son. He
ran out of the room and came back with a bucket, and put it in the
shower. When I asked him what he was doing, he replied: “I’m catching
the water that is not hot enough yet for my shower, so I can save it and
give the garden a drink after my shower.”
That’s really interesting. He is taking action as a result of what he
learned. Please let me know if this continues and if you notice anything
else.

How best will we learn?
At ISR we recognise that a child’s learning is linked to their development and that
the pace of learning varies between students. As the International Baccalaureate
says, “Learning is a developmental process… the learner does not always progress
through age-related stages in a strictly linear fashion.” (Taken from Making the PYP
Happen, IB, 2009). The children’s learning is affected by their stage of development
and the ways in which they build connections between what they already know and
new knowledge they are acquiring. In this approach, what is most important in a
child’s learning is not their age or the grade they are in, but their “construction of
meaning, leading to a deep understanding of concepts” (IB).
The ISR PYP curriculum is organised in continuums – continuous sequences of steps
– and the children progress through a number of phases as they move along the
continuum for each subject. This provides a structure for developing their learning
and understanding, while at the same time giving us the flexibility to cater for
individual students’ learning needs. For each phase, there are overall expectations
for a student’s learning, including their understanding of particular concepts and their
application of skills and knowledge. There are specific learning outcomes for each
phase, which, through the use of relevant assessments, guide our planning for the
teaching and learning.

The PYP Learning Phases
On the following pages you will find the PYP Learning Phases for learning strands
within each subject. The PYP Learning Phases are not restricted to grade groupings,
but they develop with the learning needs of each child; students may be anywhere
on this continuum of Learning Phases.
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Some of the Learning Phases are still in progress. With these subjects you will still
find that the learning outcomes are grouped by age. Please understand that the PYP
is moving away from this type of labeling and into assessing through the Learning
Phases continuum framework. Please ask if you have further questions about this.

Language

Oral Language: Listening and Speaking
Phase 1: Learners show an understanding of the value of speaking and listening to
communicate. They recognize that sounds are associated with objects, or with
symbolic representations of them. They are using language to name their
environment, to get to know each other, to initiate and explore relationships, to
question and inquire.
Phase 2: Learners show an understanding that sounds are associated with objects,
events and ideas, or with symbolic representations of them. They are aware that an
object or symbol may have different sounds or words associated with it in different
languages. They are beginning to be cognizant about the high degree of variability of
language and its uses.
Phase 3: Learners show an understanding of the wide range of purposes of spoken
language: that it instructs, informs, entertains, reassures; that each listener’s
perception of what they hear is unique. They are compiling rules about the use of
different aspects of language.
Phase 4: Learners show an understanding of the conventions associated with
speaking and listening and the value of adhering to those conventions. They are
aware that language is a vehicle for becoming knowledgeable; for negotiating
understanding; and for negotiating the social dimension.
Phase 5: Learners are able to understand the difference between literal and
figurative language; how to use language differently for different purposes. They are
aware that they are building on their previous experiences and using language to
construct new meaning.
Visual Language: Viewing and Presenting
Phase 1: Learners show an understanding that the world around them is full of
visual language that conveys meaning. They are able to interpret and respond to
visual texts. Although much of their own visual language is spontaneous, they are
extending and using visual language in more purposeful ways.
Phase 2: Learners identify, interpret and respond to a range of visual text prompts
and show an understanding that different types of visual texts serve different
purposes. They use this knowledge to create their own visual texts for particular
purposes.
Phase 3: Learners show an understanding that visual text may represent reality or
fantasy. They recognize that visual text resources can provide factual information
and increase understanding. They use visual text in a reflective way to enrich their
storytelling or presentations, and to organize and represent information.

20

ISR PYP Programme Booklet 2020-2021

Phase 4: Learners show an open-mindedness about the use of a range of visual text
resources to access information. They think critically, and are articulate about the
use of visual text to influence the viewer. They are able to use visual imagery to
present factual information, or to tell a story.
Phase 5: Through inquiry, learners engage with an increasing range of visual text
resources. As well as exploring the viewing and presenting strategies that are a part
of the planned learning environment, they select and use strategies that suit their
learning styles. They are able to make connections between visual imagery and
social commentary. They show more discernment in selecting information they
consider reliable. They are able to use visual imagery to support a position.
Written Language: Reading
Phase 1: Learners show an understanding that print represents the real or the
imagined world. They know that reading gives them knowledge and pleasure; that it
can be a social activity or an individual activity. They have a concept of a “book”, and
an awareness of some of its structural elements. They use visual cues to recall
sounds and the words they are “reading” to construct meaning.
Phase 2: Learners show an understanding that language can be represented visually
through codes and symbols. They are extending their data bank of printed codes and
symbols and are able to recognize them in new contexts. They understand that
reading is a vehicle for learning, and that the combination of codes conveys
meaning.
Phase 3: Learners show an understanding that text is used to convey meaning in
different ways and for different purposes—they are developing an awareness of
context. They use strategies, based on what they know, to read for understanding.
They recognize that the structure and organization of text conveys meaning.
Phase 4: Learners show an understanding of the relationship between reading,
thinking and reflection. They know that reading is extending their world, both real
and imagined, and that there is a reciprocal relationship between the two. Most
importantly, they have established reading routines and relish the process of reading.
Phase 5: Learners show an understanding of the strategies authors use to engage
them. They have their favourite authors and can articulate reasons for their choices.
Reading provides a sense of accomplishment, not only in the process, but in the
access it provides them to further knowledge about, and understanding of, the
world.
Written Language: Writing
Phase 1: Learners show an understanding that writing is a form of expression to be
enjoyed. They know that how you write and what you write conveys meaning; that
writing is a purposeful act, with both individual and collaborative aspects.
Phase 2: Learners show an understanding that writing is a means of recording,
remembering and communicating. They know that writing involves the use of codes
and symbols to convey meaning to others; that writing and reading uses the same
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codes and symbols. They know that writing can describe the factual or the imagined
world.
Phase 3: Learners show an understanding that writing can be structured in different
ways to express different purposes. They use imagery in their stories to enhance the
meaning and to make it more enjoyable to write and read. They understand that
writing can produce a variety of responses from readers. They can tell a story and
create characters in their writing.
Phase 4: Learners show an understanding of the role of the author and are able to
take on the responsibilities of authorship. They demonstrate an understanding of
story structure and are able to make critical judgments about their writing, and the
writing of others. They are able to rewrite to improve the quality of their writing.
Phase 5: Learners show an understanding of the conventions pertaining to writing,
in its different forms, that are widely accepted. In addition, they demonstrate a high
level of integration of the strands of language in order to create meaning in a
manner that suits their learning styles. They can analyse the writing of others and
identify common or recurring themes or issues. They accept feedback from others.

Math

Data Handling
Phase 1: Learners will develop an understanding of how the collection and
organization of information helps to make sense of the world. They will sort, describe
and label objects by attributes and represent information in graphs including
pictographs and tally marks. The learners will discuss chance in daily events.
Phase 2: Learners will understand how information can be expressed as organized
and structured data and that this can occur in a range of ways. They will collect and
represent data in different types of graphs, interpreting the resulting information for
the purpose of answering questions. The learners will develop an understanding that
some events in daily life are more likely to happen than others and they will identify
and describe likelihood using appropriate vocabulary.
Phase 3: Learners will continue to collect, organize, display and analyse data,
developing an understanding of how different graphs highlight different aspects of
data more efficiently. They will understand that scale can represent different
quantities in graphs and that mode can be used to summarize a set of data. The
learners will make the connection that probability is based on experimental events
and can be expressed numerically.
Phase 4: Learners will collect, organize and display data for the purposes of valid
interpretation and communication. They will be able to use the mode, median, mean
and range to summarize a set of data. They will create and manipulate an electronic
database for their own purposes, including setting up spreadsheets and using simple
formulas to create graphs. Learners will understand that probability can be expressed
on a scale (0–1 or 0%–100%) and that the probability of an event can be predicted
theoretically.
Measurement
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Phase 1: Learners will develop an understanding of how measurement involves the
comparison of objects and the ordering and sequencing of events. They will be able
to identify, compare and describe attributes of real objects as well as describe and
sequence familiar events in their daily routine.
Phase 2: Learners will understand that standard units allow us to have a common
language to measure and describe objects and events, and that while estimation is a
strategy that can be applied for approximate measurements, particular tools allow us
to measure and describe attributes of objects and events with more accuracy.
Learners will develop these understandings in relation to measurement involving
length, mass, capacity, money, temperature and time.
Phase 3: Learners will continue to use standard units to measure objects, in
particular developing their understanding of measuring perimeter, area and volume.
They will select and use appropriate tools and units of measurement, and will be able
to describe measures that fall between two numbers on a scale. The learners will be
given the opportunity to construct meaning about the concept of an angle as a
measure of rotation.
Phase 4: Learners will understand that a range of procedures exists to measure
different attributes of objects and events, for example, the use of formulas for
finding area, perimeter and volume. They will be able to decide on the level of
accuracy required for measuring and using decimal and fraction notation when
precise measurements are necessary. To demonstrate their understanding of angles
as a measure of rotation, the learners will be able to measure and construct angles.
Shape and Space
Phase 1: Learners will understand that shapes have characteristics that can be
described and compared. They will understand and use common language to
describe paths, regions and boundaries of their immediate environment.
Phase 2: Learners will continue to work with 2D and 3D shapes, developing the
understanding that shapes are classified and named according to their properties.
They will understand that examples of symmetry and transformations can be found
in their immediate environment. Learners will interpret, create and use simple
directions and specific vocabulary to describe paths, regions, positions and
boundaries of their immediate environment.
Phase 3: Learners will sort, describe and model regular and irregular polygons,
developing an understanding of their properties. They will be able to describe and
model congruency and similarity in 2D shapes. Learners will continue to develop their
understanding of symmetry, in particular reflective and rotational symmetry. They
will understand how geometric shapes and associated vocabulary are useful for
representing and describing objects and events in real-world situations.
Phase 4: Learners will understand the properties of regular and irregular polyhedra.
They will understand the properties of 2D shapes and understand that 2D
representations of 3D objects can be used to visualize and solve problems in the real
world, for example, through the use of drawing and modeling. Learners will develop
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their understanding of the use of scale (ratio) to enlarge and reduce shapes. They
will apply the language and notation of bearing to describe direction and position.
Pattern and Function
Phase 1: Learners will understand that patterns and sequences occur in everyday
situations. They will be able to identify, describe, extend and create patterns in
various ways.
Phase 2: Learners will understand that whole numbers exhibit patterns and
relationships that can be observed and described, and that the patterns can be
represented using numbers and other symbols. As a result, learners will understand
the inverse relationship between addition and subtraction, and the associative and
commutative properties of addition. They will be able to use their understanding of
pattern to represent and make sense of real-life situations and, where appropriate,
to solve problems involving addition and subtraction.
Phase 3: Learners will analyse patterns and identify rules for patterns, developing
the understanding that functions describe the relationship or rules that uniquely
associate members of one set with members of another set. They will understand
the inverse relationship between multiplication and division, and the associative and
commutative properties of multiplication. They will be able to use their
understanding of pattern and function to represent and make sense of real-life
situations and, where appropriate, to solve problems involving the four operations.
Phase 4: Learners will understand that patterns can be represented, analysed and
generalized using algebraic expressions, equations or functions. They will use words,
tables, graphs and, where possible, symbolic rules to analyse and represent patterns.
They will develop an understanding of exponential notation as a way to express
repeated products, and of the inverse relationship that exists between exponents and
roots. The students will continue to use their understanding of pattern and function
to represent and make sense of real-life situations and to solve problems involving
the four operations.
Number
Phase 1: Learners will understand that numbers are used for many different
purposes in the real world. They will develop an understanding of one-to-one
correspondence and conservation of number, and be able to count and use number
words and numerals to represent quantities.
Phase 2: Learners will develop their understanding of the base 10 place value
system and will model, read, write, estimate, compare and order numbers to
hundreds or beyond. They will have automatic recall of addition and subtraction facts
and be able to model addition and subtraction of whole numbers using the
appropriate mathematical language to describe their mental and written strategies.
Learners will have an understanding of fractions as representations of whole-part
relationships and will be able to model fractions and use fraction names in real-life
situations.
Phase 3: Learners will develop the understanding that fractions and decimals are
ways of representing whole-part relationships and will demonstrate this

24

ISR PYP Programme Booklet 2020-2021

understanding by modeling equivalent fractions and decimal fractions to hundredths
or beyond. They will be able to model, read, write, compare and order fractions, and
use them in real-life situations. Learners will have automatic recall of addition,
subtraction, multiplication and division facts. They will select, use and describe a
range of strategies to solve problems involving addition, subtraction, multiplication
and division, using estimation strategies to check the reasonableness of their
answers.
Phase 4: Learners will develop the understanding that fractions and decimals are
ways of representing whole-part relationships and will demonstrate this
understanding by modeling equivalent fractions and decimal fractions to hundredths
or beyond. They will be able to model, read, write, compare and order fractions, and
use them in real-life situations. Learners will have automatic recall of addition,
subtraction, multiplication and division facts. They will select, use and describe a
range of strategies to solve problems involving addition, subtraction, multiplication
and division, using estimation strategies to check the reasonableness of their
answers.

Science

Living Things, Earth and Space, Materials and Matter, Forces and Energy
Ages 3-5: Students will develop their observational skills by using their senses to
gather and record information, and they will use their observations to identify simple
patterns, make predictions and discuss their ideas. They will explore the way objects
and phenomena function, and will recognize basic cause and effect relationships.
Students will examine change over varying time periods and know that different
variables and conditions may affect change. They will be aware of different
perspectives, and they will show care and respect for themselves, other living things
and the environment. Students will communicate their ideas or provide explanations
using their own scientific experience and vocabulary.
Ages 5-7: Students will develop their observational skills by using their senses to
gather and record information, and they will use their observations to identify
patterns, make predictions and refine their ideas. They will explore the way objects
and phenomena function, identify parts of a system, and gain an understanding of
cause and effect relationships. Students will examine change over varying time
periods, and will recognize that more than one variable may affect change. They will
be aware of different perspectives and ways of organizing the world, and they will
show care and respect for themselves, other living things and the environment.
Students will communicate their ideas or provide explanations using their own
scientific experience.
Ages 7-9: Students will develop their observational skills by using their senses and
selected observational tools. They will gather and record observed information in a
number of ways, and they will reflect on these findings to identify patterns or
connections, make predictions, and test and refine their ideas with increasing
accuracy. Students will explore the way objects and phenomena function, identify
parts of a system, and gain an understanding of increasingly complex cause and
effect relationships. They will examine change over time, and will recognize that
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change may be affected by one or more variables. They will examine how products
and tools have been developed through the application of science concepts. They will
be aware of different perspectives and ways of organizing the world, and they will be
able to consider how these views and customs may have been formulated. Students
will consider ethical issues in science-related contexts and use their learning in
science to plan thoughtful and realistic action in order to improve their welfare and
that of other living things and the environment. Students will communicate their
ideas or provide explanations using their own scientific experience and that of others.
Ages 9-11: Students will develop their observational skills by using their senses and
selected observational tools. They will gather and record observed information in a
number of ways, and they will reflect on these findings to identify patterns or
connections, make predictions, and test and refine their ideas with increasing
accuracy. Students will explore the way objects and phenomena function, identify
parts of a system, and gain an understanding of increasingly complex cause and
effect relationships. They will examine change over time, and they will recognize that
change may be affected by one or more variables. Students will reflect on the impact
that the application of science, including advances in technology, has had on
themselves, society and the environment. They will be aware of different
perspectives and ways of organizing the world, and they will be able to consider how
these views and customs may have been formulated. Students will examine ethical
and social issues in science-related contexts and express their responses
appropriately. They will use their learning in science to plan thoughtful and realistic
action in order to improve their welfare and that of other living things and the
environment. Students will communicate their ideas or provide explanations using
their own scientific experience and that of others.

Social Sciences

Human Systems and Economic Activities, Social Organization and Culture,
Continuity and Change Throughout Time, Human and Natural
Environments, Resources and the Environment
Ages 3-5: Students will explore their understanding of people and their lives,
focusing on themselves, their friends and families, and their immediate environment.
They will practise applying rules and routines to work and play. They will gain an
increasing awareness of themselves in relation to the various groups to which they
belong and be conscious of systems by which they organize themselves. They will
develop their sense of place, and the reasons why particular places are important to
people. They will also develop their sense of time, and recognize important events in
their own lives, and how time and change affect people. They will explore the role of
technology in their lives.
Ages 5-7: Students will increase their understanding of their world, focusing on
themselves, their friends and families and their environment. They will appreciate the
reasons why people belong to groups, the roles they fulfill and the different ways
that people interact within groups. They will recognize connections within and
between systems by which people organize themselves. They will broaden their
sense of place and the reasons why particular places are important to people, as well
as how and why people’s activities influence, and are influenced by, the places in
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their environment. Students will start to develop an understanding of their
relationship with the environment. They will gain a greater sense of time, recognizing
important events in their own lives, and how time and change affect people. They
will become increasingly aware of how advances in technology affect individuals and
the environment.
Ages 7-9: Students will extend their understanding of human society, focusing on
themselves and others within their own community as well as other communities that
are distant in time and place. They will investigate how and why groups are
organized within communities, and the ways in which communities reflect the
cultures and customs of their people. They will recognize the interdependency of
systems and their function within local and national communities. They will increase
their awareness of how people influence, and are influenced by, the places in their
environment. Students will explore the relationship between valuing the environment
and protecting it. They will extend their understanding of time, recognizing important
events in people’s lives, and how the past is recorded and remembered in different
ways. They will broaden their understanding of the impact of advances in technology
over time, on individuals, society and the environment.
Ages 9-11: will recognize different aspects of human society, focusing on
themselves and others within their own community as well as groups of people that
are distant in time and place. They will extend their understanding of how and why
groups are organized within communities, and how participation within groups
involves both rights and responsibilities. They will understand the interdependency of
systems and their function within local and national communities. Students will gain
an appreciation of how cultural groups may vary in their customs and practices but
reflect similar purposes. They will deepen their awareness of how people influence,
and are influenced by, places in the environment. They will realize the significance of
developing a sense of belonging and stewardship towards the environment, valuing
and caring for it, in the interests of themselves and future generations. Students will
consolidate their understanding of time, recognizing how ideas and actions of people
in the past have changed the lives of others, and appreciating how the past is
recorded and remembered in different ways. They will gain an understanding of how
and why people manage resources. They will understand the impact of technological
advances on their own lives, on society and on the world, and will reflect on the
need to make responsible decisions concerning the use of technologies.

Physical, Social and Personal Education (PSPE)

Identity
Phase 1: Learners have an awareness of themselves and how they are similar and
different to others. They can describe how they have grown and changed, and they
can talk about the new understandings and abilities that have accompanied these
changes. They demonstrate a sense of competence with developmentally appropriate
daily tasks and can identify and explore strategies that help them cope with change.
Learners reflect on their experiences in order to inform future learning and to
understand themselves better.
Phase 2: Learners understand that there are many factors that contribute to a
person’s identity and they have an awareness of the qualities, abilities, character and
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characteristics that make up their own identity. They are able to identify and
understand their emotions in order to regulate their emotional responses and
behaviour. Learners explore and apply different strategies that help them approach
challenges and new situations with confidence.
Phase 3: Learners understand that a person’s identity is shaped by a range of
factors and that this identity evolves over time. They explore and reflect on the
strategies they use to manage change, approach new challenges and overcome
adversity. They analyse how they are connected to the wider community and are
open to learning about others. Learners use their understanding of their own
emotions to interact positively with others. They are aware that developing
self-reliance and persisting with tasks independently will support their efforts to be
more autonomous learners.
Phase 4: Learners understand that the physical changes they will experience at
different stages in their lives affect their evolving identities. They understand that the
values, beliefs and norms within society can impact on an individual’s self-concept
and self-worth. Learners understand that being emotionally aware helps them to
manage relationships. They recognize and describe how a sense of self-efficacy
contributes to human accomplishments and personal well-being. Learners apply and
reflect on strategies that develop resilience and, in particular, help them to cope with
change, challenge and adversity in their lives.
Active Living
Phase 1: Learners show an awareness of how daily practices, including exercise,
can have an impact on well-being. They understand that their bodies change as they
grow. They explore the body’s capacity for movement, including creative movement,
through participating in a range of physical activities. Learners recognize the need for
safe participation when interacting in a range of physical contexts.
Phase 2: Learners recognize the importance of being physically active, making
healthy food choices, and maintaining good hygiene in the development of
well-being. They explore, use and adapt a range of fundamental movement skills in
different physical activities and are aware of how the body’s capacity for movement
develops as it grows. Learners understand how movements can be linked to create
sequences and that these sequences can be created to convey meaning. They
understand their personal responsibilities to themselves and others in relation to
safety practices.
Phase 3: Learners understand the factors that contribute to a healthy lifestyle. They
understand that they can enhance their participation in physical activities through
developing and maintaining physical fitness, refining movement skills, and reflecting
on technique and performance. Learners are able to identify different stages of life
and understand that rates of development are different for everyone. Learners
understand that there are potential positive and negative outcomes for risk-taking
behaviours and are able to identify these risks in order to maximize enjoyment and
promote safety.
Phase 4: L earners understand the interconnectedness of the factors that contribute
to a safe and healthy lifestyle, and set goals and identify strategies that will help
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develop well-being. They understand the physical, social and emotional changes
associated with puberty. They apply movement skills appropriately, and develop
plans to help refine movements, improve performance and enhance participation in a
range of physical contexts.
Interactions
Phase 1: Learners interact, play and engage with others, sharing ideas, cooperating
and communicating feelings in developmentally appropriate ways. They are aware
that their behaviour affects others and identify when their actions have had an
impact. Learners interact with, and demonstrate care for, local environments.
Phase 2: Learners recognize the value of interacting, playing and learning with
others. They understand that participation in a group can require them to assume
different roles and responsibilities and they show a willingness to cooperate. They
nurture relationships with others, sharing ideas, celebrating successes and offering
and seeking support as needed. Learners understand that responsible citizenship
involves conservation and preservation of the environment.
Phase 3: Learners understand that group work can be enhanced through the
development of a plan of action and through identifying and utilizing the strengths of
individual group members. Learners reflect on the perspectives and ideas of others.
They understand that healthy relationships are supported by the development and
demonstration of constructive attitudes towards other people and the environment.
Phase 4: Learners understand that they can experience intrinsic satisfaction and
personal growth from interactions with others in formal and informal contexts. They
understand the need for developing and nurturing relationships with others and are
able to apply strategies independently to resolve conflict as it arises. They recognize
that people have an interdependent relationship with the environment and other
living things and take action to restore and repair when harm has been done.

The Arts: Visual Arts, Music and Performing Arts

Responding
Phase 1: Learners show an understanding that the different forms of arts are forms
of expression to be enjoyed. They know that dance, drama, music and visual arts
use symbols and representations to convey meaning. They have a concept of being
an audience of different art forms and display awareness of sharing art with others.
They are able to interpret and respond to different art forms, including their own
work and that of others.
Phase 2: Learners show an understanding that ideas, feelings and experiences can
be communicated through arts. They recognize that their own art practices and
artwork may be different from others. They are beginning to reflect on and learn
from their own stages of creating artworks. They are aware that arts may be created
with a specific audience in mind.
Phase 3: Learners show an understanding that issues, beliefs and values can be
explored in arts. They demonstrate an understanding that there are similarities and
differences between different cultures, places and times. They analyse their own
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work and identify areas to revise to improve its quality. They use strategies, based
on what they know, to interpret arts and understand the role of arts in our world.
Phase 4: Learners show an understanding that throughout different cultures, places
and times, people have innovated and created new modes in arts. They can analyse
different art forms and identify common or recurring themes or issues. They
recognize that there are many ways to enjoy and interpret arts. They accept
feedback from others.
Creating
Phase 1: Learners show an understanding that they can express themselves by
creating artworks in dance, drama, music and visual arts. They know that creating in
arts can be done on their own or with others. They are aware that inspiration to
create in arts comes from their own experiences and
imagination. They recognize that they use symbols and representations to convey
meaning in their work.
Phase 2: Learners show an understanding that they can use arts to communicate
their ideas, feelings and experiences. They use strategies in their work to enhance
the meaning conveyed and to make it more enjoyable for others. They are aware
that their work can provoke different responses from others. They understand the
value of working individually and collaboratively when creating different art forms.
Phase 3: Learners show that, as artists, they can influence thinking and behaviour
through the arts they create. They think critically about their work and recognize that
their personal interests, beliefs and values can inform their creative work. They show
an understanding of the relationships between their work and that of others.
Phase 4: Learners show an understanding that their own creative work in dance,
drama, music and visual arts can be interpreted and appreciated in different ways.
They explore different media and begin to innovate in arts. They consider the
feedback from others in improving their work. They recognize that creating in arts
provides a sense of accomplishment, not only in the process, but also in providing
them with a way to understand.

Inquiry
At ISR, the students learn through asking questions and making sense of the world.
Through inquiry they construct their meaning based upon their prior knowledge,
challenging pre-existing ideas and developing new understandings. Inquiry is an
important part of the PYP. The Units of Inquiry are planned to stimulate students’
deep wonderings and provide them with opportunities to learn about, and use, the
transdisciplinary skills.

The Programme of Inquiry
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During the year, the students in Grade 1 through Grade 6, inquire into six globally
significant transdisciplinary themes, each one through a carefully thought out unit of
inquiry. Kindergarten 1, 2 and 3 complete only four units of inquiry. Each unit of
inquiry is clearly expressed by a conceptually based central idea that is meaningful
and challenging to all students.
The Programme of Inquiry of each grade level can be found in the appendix.

English as an Additional Language (EAL)
ISR provides some additional support for students who enter the school with limited
or no English. Where intensive EAL support is necessary, additional support may be
needed and additional costs may be incurred. This will be addressed individually.
EAL support may be withdrawn from normal lessons and the students taught in a
small group by an EAL teacher for 1 to 3 lessons per week or an EAL teacher may go
into the normal classroom and work with the homeroom teacher supporting the EAL
students as appropriate. All classroom teachers will also offer support to EAL
students and will modify tasks or expectations where appropriate. The learning of an
additional language takes a considerable amount of time. It may not be possible to
complete all tasks in the classroom or in the homework, but EAL students are
encouraged to attempt what they can. During the early stages of EAL, homework
will be minimal but will increase over time. The children are strongly encouraged to
read simple reading materials in English on a regular basis. As their reading and
writing skills develop, they will be able to accomplish more of the classroom and
homework assignments and more would be expected of the student. If at any time
a parent is aware that their child is feeling very frustrated or stressed about the
learning of English, please contact the homeroom teacher to discuss this.

English and Mother Tongue Languages
Since the common language of the school is English, while at school the students are
encouraged and expected to use English where possible. The PYP Curriculum is
delivered in English in the homerooms. ISR also considers it important for students
to maintain a high level of competence in their own languages. Where possible and
practical, German classes from Grade 1 are split into two separate groups - native
and advanced speakers and non-native intermediate and beginner speakers. French
is taught as an additional language from Grade 5. Parents are encouraged to provide
support at home for the learning and maintenance of their mother tongue languages.
This can be done by providing books, movies and magazines appropriate to the age
level. Some countries also offer online courses which students can follow. Any group
is also welcome to use the ISR facilities without cost for language lessons outside of
normal school hours.
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Home Learning
●
●
●
●

The aims of the home learning is to:
Develop motivation
Develop children’s initiative and sense of responsibility
Help children see that formal learning can take place outside the school
Reinforce skills, concepts, knowledge and dispositions taught in the classroom.
We strongly encourage parents to provide a suitable study space at home for their
child. The student should be seated at a table and have all working materials readily
available.
We recommend that parents check their child’s work requirements each day. We also
recommend that they assist their child with cleaning out his/her school bag and
organizing school materials at home.
Homework may be given over the weekend but will generally not be given over
holidays, unless the time given to complete the homework extends beyond the
holiday and students would be able to complete the homework outside holiday time.
Recommended Time for Home Learning
Grades 1 – 2
Approximately 1 – 1½ hours per week plus 15 minutes reading time per night.
Grades 3 – 4
Approximately 1 - 2 hours per week plus 20 minutes reading time per night.
Grades 5 – 6
Approximately 2 – 3 hours per week plus 20 minutes reading time per night.

Assessment in the PYP
Assessment is an integral part of the PYP programme as it provides feedback on
the learning process which in turn helps direct the teaching by providing information
to enable more effective differentiation. Assessments at ISR are designed to give
feedback on students’ prior knowledge, their enduring understanding of concepts,
acquisition of knowledge, development of skills and attitudes, and the ability to take
appropriate action. Assessments are anchored in authentic tasks and are sensitive to
cultural, linguistic, learning, and physical and gender differences. A variety of
assessment strategies and tools are used for assessing students’ work, taking into
account the diverse, complicated and sophisticated ways that individual children use
to understand experiences. Assessment strategies such as anecdotal records,
checklists, portfolios of work, continuums, rubrics and many more, provide an
effective means of recording a student’s responses and performances in real-life
situations. These authentic strategies may be used in conjunction with other forms of

32

ISR PYP Programme Booklet 2020-2021

assessment, such as standardised tests, in order to assess student performance. The
PYP also stresses the importance of student self-assessment and reflection.
In conclusion, assessments are:
• Authentic: It supports making connections to the real world to promote student
engagement.
• Clear and specific: This includes desired learning goals, success criteria and the
process students use to learn
• Varied: It uses a wider range of tools and strategies that are fit for purpose in
order to build a well-rounded picture of student learning.
• Developmental: It focuses on an individual student’s progress rather than their
performance in relation to others.
• Collaborative: It engages both teachers and students in the assessment
development and evaluation process
• Interactive: Assessment encompasses ongoing and iterative dialogues about
learning.
• Feedback to feedforward: It provides feedback on current learning to inform
what is needed to support future learning and raises students’ motivation.

What evidence of learning do we look for?
Assessment involves generation and collection of data and evidence as well as
collaborative analysis of this. As a PYP school, the key evidence of learning we focus
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on is Knowledge, Approaches to learning Skills, Conceptual understanding, Learner
Agency and Action, and demonstrating Learner Profile Attributes.

How do we evidence the learning?
Assessment has four dimensions: m
 onitoring, documenting, measuring and
reporting on learning. Each of these aspects has its own function, but all aim to
provide evidence to inform learning and teaching. Although the four dimensions of
assessment are not weighted the same; each dimension has its own importance and
value. The emphasis is on monitoring and documenting learning as these dimensions
are critical in providing actionable feedback for the learner.

Why do we evidence the learning?
The purpose of assessment is to inform learning and teaching. It involves the
gathering and analysis of information about student learning to inform teaching
practice. It identifies what students know, understand and can do at different stages
in the learning process. Students become effective, self-regulated learners when they
are actively engaged in assessment and act on constructive feedback. This helps
them reflect on their progress, set goals for their learning and engages them in
making decisions about what they need to do to achieve these goals. Teachers
become more effective when they continually learn about what students know and
can do. They reflect on their practice, adjust their teaching based on data, and offer
timely, specific and well-considered feedback to better support learning.

Reporting
In the PYP, we record student progress in several ways:
●

●
●
●
●

In Kindergarten ½, individual portfolios of the student’s work are created throughout
the year showing their progression and achievements. These are shared during the
student led conferences later in the year. In Kindergarten 3 and above, the students
use Seesaw. Each student has access to their own Seesaw account and will be
sharing their learning with their parents.
The Grade 6 PYP exhibition, held once a year, enables the students to demonstrate
and celebrate their proficiencies in all areas of the curriculum.
Parent/Teacher conference is held once a year, giving parents and teachers the
opportunity to meet to discuss the students’ progress.
A student led conference is held once a year for the students to show their parents
what they have learned in the year.
All students receive written reports twice a year and they can be found in the
student’s google folder that is shared with the parents. The reports contain narrative
comments and an indication of how the child is meeting grade level expectations:

E

This work shows evidence of l earning or understanding which
EXTENDS BEYOND THE GRADE LEVEL EXPECTATIONS.
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M

This work shows evidence of l earning or understanding which is
MEETING THE GRADE LEVEL EXPECTATIONS.

B

This work shows evidence of l earning or understanding w
 hich is
BEGINNING TO MEET THE GRADE LEVEL EXPECTATIONS.

N

This work shows N
 O EVIDENCE OF LEARNING or
understanding of the GRADE LEVEL EXPECTATIONS.

The Exhibition
The Primary Years Programme (PYP) exhibition represents a significant event in the
life of a PYP school and student, synthesizing the essential elements of the PYP and
sharing them with the whole school community. As a culminating experience it is an
opportunity for students to exhibit the attributes of the International Baccalaureate
(IB) learner profile that have been developing throughout their engagement with the
PYP.
In the students’ final year of the PYP, there are five units of inquiry and the
exhibition. The exhibition unit at ISR, this year, takes place under the
transdisciplinary theme W
 ho we Are. Students are required to engage in a
collaborative, transdisciplinary inquiry process that involves them in identifying,
investigating and offering solutions to real-life issues or problems. The central idea
selected must be of sufficient scope and significance to warrant a detailed
investigation by all students.

Seesaw - Portfolio
Seesaw is a digital portfolio tool that empowers students to meaningfully engage,
demonstrate and share their learning progress. It helps teachers to capture and
record learning in action (not as a still picture). It enables parents to see how
learning takes place in school (not only in the classroom). It gives parents the
opportunity to watch, see and comment on their child’s learning. Seesaw is a bridge
to maintain communication between school and home effectively. Seesaw can also
be a tool that allows for teachers, students, and parents to share and respond to
feedback. It is an assessment tool which teachers can go back and take a look at
what the students have done.
The purpose of it is to foster agency and voice amongst the students.
Video about Seesaw:
Seesaw for Teachers
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Appendix:
2020-2021 ISR PYP Programme of Inquiry
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KINDERGARTEN 1/2/3 - Year X
An inquiry into :

An inquiry into:

Who we are:

Where we are in Place and Time:

An inquiry into the nature of the self;
beliefs and values; personal, physical,
mental, social and mental health;
human relations including families,
friends, c ommunities and cultures;
rights and responsibilities; what it means
to be human.

3 Family and friends
shape us into different
individuals.

Lines of inquiry

An inquiry into:

An inquiry into:

How the world works:

Sharing the Planet:

An inquiry into orientation in place and
time; personal histories; homes and
journeys; the discoveries, explorations
and migrations of humankind; the
relationships between and the
interconnectedness of individuals
and civilizations, f rom local and global
perspectives

An inquiry into the natural world
and its laws; the interaction
between the natural world
(physical and biological) and
human societies; h
 ow humans use
their understanding of scientific
principles; the impact of scientific
and technological advances on society
and the environment.

An inquiry into rights and
responsibilities in the struggle to
share finite resources w
 ith other people
and with other living things;
communities and the relationships within
and between them; access to equal
opportunities; peace and conflict
resolution.

1. We play to discover
where we are in place
and time

2 Our five senses help
us to understand our
world.

4 Plants support life on
Earth

Lines of inquiry

Lines of inquiry

Lines of inquiry

How families live and work
together

We learn about ourselves and the
world through play

The five senses support our
learning

We have different kinds of
relationships

Play can be performed in many
different ways

How our senses function

K3 our behavior affects individuals
and groups

K3 Games and play varies around
the world and through time

Key & Related Concepts
Function - identity
Connection - relationships
K3 Perspective - b
 ehaviour

Approaches to
Learning
Thinking
Self- management

Plants need care to survive
There are many important products
that we get from plants
K3 Plants have life cycles that can
be observed and documented

Key & Related Concepts
Function - P
 lay
Connection - C
 ommunication
K3 Change- variation

Key & Related Concepts
Form – p
 roperties
Function – s ystems

Approaches to Learning
Social
Communication

Approaches to Learning
Research
Social

Key & Related Concepts
Responsibility – b
 ehaviour
Causation – systems
K3- Change - cycles

Approaches to Learning
Communication
Self-management (organization)

Subjects Areas
Social Studies, PSPE

Subjects Areas
Social Studies, Arts

Subjects Areas
Science, Arts

Subjects Areas
Science, Math

Global Goal 5
Gender Equality

Global Goal 3
Good Health and Wellbeing

Global Goal 10
Reduced Inequalities

Global Goal 15
Life on Land
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GRADE 1 and GRADE 2 - YEAR A
Who we are: A
 n inquiry
into the nature of the self;
beliefs and values;
personal, physical,
mental, social and mental
health; human relations
including families,
friends, communities
and cultures; rights and
responsibilities; what it
means to be human.

An inquiry into
Where we are in place
and time: An inquiry
into o
 rientation in place
and time; personal
histories; homes and
journeys; the
discoveries, explorations
and migrations of
humankind; the
relationships between and
the interconnectedness of
individuals and
civilizations, from local
and global perspectives.

An inquiry into
How we express
ourselves:
An inquiry into t he ways
in which we discover
and express ideas,
feelings, nature,
culture, beliefs and
values; the ways in
which we reflect on,
extend and enjoy our
creativity; our
appreciation of the
aesthetic.

An inquiry into
How the world works:
An inquiry into t he
natural world and its
laws; the interaction
between the natural
world (physical and
biological) and human
societies; how humans
use their understanding of
scientific principles; the
impact of scientific and
technological advances on
society and the
environment.

An inquiry into
How we organize
ourselves: An inquiry
into t he
interconnectedness of
human-made systems
and communities; the
structure and function of
organizations; societal
decision making;
economic activities, and
their impact on
humankind and the
environment.

An inquiry into
Sharing the Planet: An
inquiry into rights and
responsibilities in the
struggle to share finite
resources with other
people and with other
living things;
communities and the
relationships within
and between them;
access to equal
opportunities; peace and
conflict resolution.

(1) I B learners
have shared
values and
beliefs

(2) W
 e all have
a personal
history

(5) We express
ourselves
through
different forms
of writing

(3) E
 arth is a
unique planet
in our solar
system

(6)
Transportation
systems are
developed in
order to meet a
community’s
needs

(4) Humans
affect the
environments
they live in

Lines of inquiry
Beliefs and values that
we have

Lines of inquiry
Our own personal
histories

Lines of inquiry
The writing process

Lines of inquiry
A look at the solar
system

Lines of inquiry
Features of
transportation systems

Lines of inquiry
Human impact on the
environment

Beliefs and values that
we share as (IB)
learners

Family history of
others

Why the Earth is
different

How transportation
systems work

Earth’s cycles helps us
to understand how
our planet works

Decisions involved by
using transportation

Ways in which
ecosystems are
affected

Our responsibility as
an (IB) learner

Ways we can present
our personal histories

Transmitting ideas
through stories
Genres and stories
from around the world

Our responsibility
towards living things

Key & Related
Concepts
Form –
  c ollaboration
Responsibility values
Perspective – beliefs

Key & Related
Concepts
Perspectives diversity
Connection –

relationship

Key & Related
Concepts
Form –
  structure
Perspective –
interpretation

Key & Related
Concepts
Function - c limate
Change – cycles
Causation consequences

Key & Related
Concepts
Form - s ystem
Function –

interconnected
Connection –

networks

Key & Related
Concepts
Causation interdependence
Responsibility –

conservation

Approaches to
Learning
Social skills
Self-management
skills

Approaches to
Learning
Research skills

Approaches to
Learning
Communication skills

Approaches to
Learning
Research skills
Thinking skills

Approaches to
Learning
Social skills
Self-management
skills

Approaches to
Learning
Social skills
Thinking skills

Subject areas
PSPE
Language

Subject areas
Social Studies
PSPE

Subject areas
Art
Language

Subject areas
Science
Math

Subject areas
Social Studies
Math

Subject areas
Social Studies
Science

Global Goals
4 Quality Education
16 Peace, Justice and
Strong Institutions

Global Goals
3 Good Health and
Well-Being
10 Reduced
Inequalities

Global Goals
4 Quality Education
5 Gender Equality

Global Goals
7 Affordable and clean
energy
13 Climate Action

Global Goals
9 Innovation and
Infrastructure
11 Sustainable Cities
and Communities

Global Goals
12 Responsible
Consumption and
Production
13 Climate Action
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GRADE 3 and GRADE 4 - YEAR A
An inquiry into
Who we are: A
 n inquiry
into the nature of the
self; beliefs and values;
personal, physical,
mental, social and
mental health; human
relations including
families, friends,
communities and
cultures; rights and
responsibilities; what it
means to be human.

An inquiry into
Where we are in place
and time: An inquiry
into orientation in place
and time; personal
histories; homes and
journeys; the
discoveries,
explorations and
migrations of
humankind; the
relationships between and
the interconnectedness of
individuals and
civilizations, from local
and global perspectives.

An inquiry into
How we express
ourselves: An inquiry
into t he ways in which
we discover and
express ideas, feelings,
nature, culture, beliefs
and values; the ways in
which we reflect on,
extend and enjoy our
creativity; our
appreciation of the
aesthetic.

An inquiry into
How the world works:
An inquiry into the
natural world and its
laws; the interaction
between the natural
world (physical and
biological) and human
societies; h
 ow humans
use their
understanding of
scientific principles;
the impact of scientific
and technological
advances on society and
the environment.

An inquiry into
How we organize
ourselves: An inquiry into
the interconnectedness
of human-made systems
and communities; the
structure and function of
organizations; societal
decision making; economic
activities, and their impact
on humankind and the
environment.

An inquiry into
Sharing the Planet: An
inquiry into rights and
responsibilities in the
struggle to share finite
resources with other
people and with other
living things;
communities and the
relationships within
and between them;
access to equal
opportunities; peace and
conflict resolution.

2: The human
body functions
as an intricate
system

1H
 uman
migration can
be a response
to challenges
and
opportunities

3 H
 ow we
react to the
power of
advertising
affects our
choices.

4T
 he
transformatio
n of energy
sources has an
impact on the
world.

5T
 he systems of
past civilizations
are connected
to the present
day.

6H
 abitats
provide living
things with the
balance they
need to
survive.

Lines of Inquiry:
The body systems
and how they work

Lines of inquiry
Reasons people
migrate

Lines of inquiry
The purpose of
advertising

Lines of inquiry
How humans use
energy

Lines of inquiry
Characteristics of a
habitat

How body systems
are interdependent.

How things change
when people migrate

Energy can be
transformed

How the choices we
make affect the
human body.

Rights and
responsibilities when
people migrate.

Persuasive features
affect target
audiences

Lines of Inquiry
How archeologists
estimate the time and
place of past
civilizations.

Key & Related
concepts
Function- s ystems
Connectioninterdependence
Responsibilityharmony

Key & Related
Concepts
Causation –
consequences
Change – adaptation
From-migration

Key & Related
Concepts
Causation–
communication
Form –
 structure,
Perspective –
audience

Key & Related
Concepts
Function –
 power
Change –
transformation
Responsibility –

environment

Key & Related
Concepts
Perspective interpretation
Function  - systems
Connection –

organization

Key & Related
Concepts
Form - c lassification
Change - adaptation
Responsibilityconsequences

Approaches to
Learning
Research skills
Communication skills
Social skills

Approaches to
Learning
Research skills
Communication skills
Social skills

Approaches to
Learning
Research skills
Communication skills

Approaches to
Learning
Self-management
skills
Communication skills.

Approaches to Learning
Communication skills
Social skills

Approaches to
Learning
Thinking skills
Communication skills
Research skills

Subject areas:
Science
PSPE

Subject areas:
Social Studies
PSPE

Subject areas:
Language
Art
Mathematics

Subject areas:
Social Studies
Science

Subject areas:
Language
Social Studies
PSPE

Subject areas:
Social Studies
Science

Global Goals
3 Good health and
wellbeing
2 Zero hunger

Global Goals
3 Good health and
wellbeing
2 Zero hunger

Global Goals
16 Peace, Justice and
Strong Institutions
10 Reduced inequalities

Global Goals
5 Gender equality
12 responsible
consumption and
production

Global Goals
13 Climate Action
7 Affordable and clean
Energy

Global goals:
11 Sustainable cities and
communities
9 Industry, innovation and
infrastructure.

How people respond
to persuasive images,
texts and music

People’s use of
energy impacts our
world

Common systems
developed by past
civilizations

Living things adapt in
order to survive
How humans impact
natural habitats

How past civilizations
are linked to the world
we live in now
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GRADE 5 and GRADE 6 - YEAR A
An inquiry into:
Who we are: A
 n inquiry
into the nature of the self;
beliefs and values;
personal, physical,
mental, social and mental
health; human relations
including families, friends,
communities and cultures;
rights and responsibilities;
what it means to be
human.

An inquiry into
Where we are in place
and time: An inquiry
into orientation in place
and time; personal
histories; homes and
journeys; the discoveries,
explorations and
migrations of humankind;
the relationships
between and the
interconnectedness of
individuals and
civilizations, from local
and global
perspectives.

An inquiry into
How we express
ourselves: An inquiry
into t he ways in which
we discover and
express ideas, feelings,
nature, culture, beliefs
and values; the ways
in which we reflect on,
extend and enjoy our
creativity; our
appreciation of the
aesthetic.

An inquiry into
How the world works:
An inquiry into the natural
world and its laws; the
interaction between the
natural world (physical
and biological) and human
societies; how humans
use their understanding of
scientific principles; the
impact of scientific and
technological advances
on society and the
environment.

An inquiry into
How we organize
ourselves: An inquiry
into the
interconnectedness of
human-made systems and
communities; the
structure and function of
organizations; societal
decision making;
economic activities,
and their impact on
humankind and the
environment.

An inquiry into
Sharing the Planet: An
inquiry into rights and
responsibilities in the
struggle to share finite
resources with other
people and with other
living things; communities
and the relationships
within and between them;
access to equal
opportunities; peace and
conflict resolution.

6 Umbrella: We
can have an
IMPACT on
people through
the expression of
our passions and
life experiences.

5 Throughout
history,
individuals have
taken action that
has changed
people’s lives.

1 Media has the
power to
influence
thinking and
behaviour.

4 Scientists
make discoveries
and develop new
technologies that
impact us and
our world.

3 Economic
activity relies on
systems of
production,
exchange and
consumption of
goods and
services.

2 The choices
that individuals
and communities
make can lead
to peace or
conflict.

Lines of Inquiry
To be created within
student collaborative
groups

Lines of Inquiry
What makes people
influential

Lines of Inquiry
Forms and purposes of
media

Lines of Inquiry
The scientific method

Lines of Inquiry
The role of supply and
demand

Lines of Inquiry
Causes of conflict

What leads them to take
action

How media influences the
choices we make

How people have changed
lives

Differents points of view
expressed through media

Key & Related
Concepts
Perspective
–characteristics
Causation – motivation
Change - impact

Key & Related
Concepts
Form - m
 edia
Responsibility influence
Perspective -subjectivity

Key & Related
Concepts
Responsibility
+2 Student identified
focus key concepts –
related concepts
ATL
All

ATL
Research
Communication
Thinking

ATL
Communication
Thinking
Self-management

Scientific and
technological advances
Science and ethics

Key & Related
Concepts
Function – process
Change – progress
Connection - values

ATL
Research
Communication
Self-Management

The distribution of goods
and services
Our responsibility as
consumers

Key & Related
Concepts
Function – supply,
demand
Connection - inequity
Responsibility - fair
trade

Impact of conflict on
individuals and
communities
Conflict resolution and
management
Key & Related
Concepts
Causation – choices,
consequences
Responsibility –

compromise, interaction

ATL
Research
Thinking
Self-Management

ATL
Self-Management
Social

Subject Areas
Art
All

Subject Areas
Social Studies

Subject Areas
Social Studies
Arts
Language

Subject Areas
Science

Subject Areas
Math
Social Studies

Subject Areas
PSPE
Social Studies

Global Goals
4 Quality Education
plus
Student identified

Global Goals
17 Partnerships for the
Goals
plus
Student Identified

Global Goals
4 Quality Education
16 Peace, Justice and
Strong Institutions

Global Goals
7 Affordable and Clean
Energy
9 Industry Innovation and
Infrastructure
plus Student Identified

Global Goals
12 Responsible
Consumption and
Production
8 Decent work and
Economic Growth
1 No Poverty

Global Goals
3 Good Health and
Well-Being
10 Reduced Inequalities
16 Peace, Justice and
Strong Institutions
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